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ARTICLEINFO. Abstract

The transition to the knowledge-based economy
Keywords: intrinsic motivation, requires a new generation of professionals with a
complex set of skills and competencies. These include
English language skills, which will help them to merge
into the international professional pharmaceutical
community. One dimension of this challenge is finding
effective unconventional approaches to mass EFL
(English as a Foreign Language) teaching for
nonlinguistic pharmaceutical institute students, to
increase their motivation, interest in learning English,
and their willingness to use this foreign language
actively by lowering communication barriers. In this
article, we investigate the effectiveness of an
experimental EFL teaching and learning framework,
aimed at helping non-linguistic pharmaceutical majors
students to develop an English communication
competence  through an  artificial  bilingual
environment. Statistical analysis and comparison of the
results of the students’ surveys suggest that using more
unconventional activities and a strong focus on
students’ social interactions, interdisciplinary language
activities and heterogeneity of study groups, builds
students’ intrinsic motivation, removes
communication barriers and increases the need to use
English in real life.

English for non-linguistic students,
communication barriers.
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With a constantly changing global environment and the emergence of a multipolar world, some experts
have already claimed that the fall of English as the language of global choice will coincide with the rise
of Chinese. Nonetheless, the use of English as a tool of international communication is unlikely to decline
in the foreseeable future, and the interest in learning this language is still growing in many countries,
including Uzbekistan. In 2016, the IELTS was taken by 7400 Uzbekistan secondary students; in 2019
this number increased to 99,000, and when this exam becomes mandatory for Master’s Degree students
in 2021, the number of English learners is expected to rise by at least 20%. English as Foreign Language
(EFL) has been included in all the curricula of Uzbek educational institutions. All these developments
can be seen as part of Uzbekistan’s commitment to the internationalization of its academic programs and
research activities. However, as of 2018 only three Uzbekistan universities were included into the QS
World Institute Rankings (Project 5-100: 2018 results, 2018). Uzbekistan positions in Scopus and Web
of Science (WoS) have been improving over the past years. So, if real improvement is to take place, new
approaches to the English language teaching need to be found, or the existing approaches and methods
need to be modernized and adjusted to current realities.

The situation is complicated by the fact that in Uzbekistan schools, colleges and universities English is
taught in artificial bilingual environment, which has its drawbacks for both teachers and students.
Speaking English is not a necessity for most of the Uzbek students, and it is a serious challenge for
Uzbekistan EFL teaching community. There are many reasons behind this situation, including inadequate
or outdated teaching methods, the lack of real possibilities to use English in everyday life, and even the
rejection of the globalization concept. Communication in the artificial bilingual settings is hindered by
various barriers created due to the isolation of EFL classrooms from the natural language environment,
prevalence of teacher-and-textbook-centered instruction, teachers’ and learners’ inclination to use their
mother tongue, and the lack of genuine need for international communication. In this regard, special
attention should be given to teaching English to non-linguistic pharmaceutical majors. In contrast,
pharmaceutical institute students of linguistics see English as their future professional tool, and therefore,
have higher learning motivation. This empirical research was an effort to take one more step towards the
transformation of EFL teaching approaches to achieve a sustainable teaching environment, a steady
increase in motivation among pharmaceutical non-linguistic students, and eliminate or lower students’
communication barriers. The aims of this article are twofold: (1) to describe the experimental English
teaching and learning framework developed for the students of IPER ; and (2) to evaluate the effectiveness
of implementing this framework for combating students’ communication barriers and increasing their
communicative competence.

Research Background

The theoretical framework for this study is based on various research works investigating and discussing
various aspects of intrinsic motivation, which can be defined as doing something for “inherent
satisfactions rather than for some separable consequence”. Many studies have clearly demonstrated that
motivation affects students’ academic performance in various fields of professional education. From the
variety of the aspects associated with intrinsic motivation we chose to focus on social/environmental
factors, because communication is socially determined, and language plays a crucial role in becoming an
“active and competent member of community”.

Two important theories widely used in the educational research are the self-determination theory and
expectancy-value theory. The first theory postulates that students’ intrinsic motivation is driven by
enhancing competence, autonomy and relatedness, while the second proposes that student’s achievements
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are determined by expectation of success and perceived task importance or value. The research papers
based on these two theories recommend the following teaching practices: identifying students’ needs and
preferences, applying different teaching and learning approaches, promoting active learning, giving
positive and constructive feedback, providing emotional support, encouraging students to take more
responsibility for their learning, creating conditions for naturally occurring interaction and giving them
more opportunities for independent work.

While these principles are no doubt valuable and have been deemed effective in EFL teaching and
learning, the researchers seem to underestimate the significance of an avoidance motive or fear of failure
as opposed to an approach motive. Moreover, their teaching guidelines are not always applicable in
certain national or cultural context. So, more research into the fear of failure identified the concept of
foreign language communication anxiety, which is claimed to be crucial in determining willingness to
communicate and success of communication. This phenomenon seems to be closely connected with social
and evaluation anxiety, which leads to “withdrawal from social situations in which scrutiny and negative
evaluation are anticipated”.

Besides, studying the experience of the countries which face the challenge of mass English education
(e.g., Uzbekistan, India, China) raises some important questions. For example, how students with
avoidance temperament can be driven by expectation of success, if their fear of failure makes them avoid
potential failures, and they do not feel dissatisfied or shamed when the set goal is not achieved? How do
you attach value to uninteresting tasks, when your students perceive English language education as an
“outlandish irrelevance”? How do you acknowledge individual students’ needs and provide meaningful
feedback under the pressures of mass English teaching? Finally, how do you support and enhance
relevance and natural interaction in closed study groups where students learn English in an artificially
bilingual environment? Based on the literature review and practical experience, we assumed that the lack
of need to use a foreign language, low perceived value of EFL learning, limited social interaction during
the study period and foreign language communication anxiety combined with evaluation anxiety and/or
fear create strong communication barriers. These barriers can be overcome with the help of sustainable
principles derived from the abovementioned motivational theories and consistently implemented for all
students.

Study design, methods and participants

Our empirical investigation addressed the following research questions:

RQ1: To what extent do Uzbekistan pharmaceutical non-linguistic institute students need to use English
in real life?

RQ2: Which barriers prevent Uzbekistan students of pharmaceutical non-linguistic majors from effective
English-language communication in academic environment?

RQ3: How do the proposed principles of EFL teaching and learning impact students’ motivation, foreign
language communication anxiety and communication barriers?

For this empirical investigation we designed and carried out a two-year experimental EFL course for the
students of IPER majoring in pharmacy and industrial pharmacy. This course was based on the following
principles:

* A strong focus on developing pharmaceutical profession-specific English communication skills;

* A strong focus on developing universal competencies — critical thinking, collaboration and team work,
problem solving, creativity and innovative thinking, managing information;

* A strong focus on task-based teaching and learning to create meaningful experience;
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» Maximum expansion of interaction — building and maintaining new contacts and social ties;

* Creating learning situations which encourage students to step out of their comfort zone and seek
unconventional approaches to new people and challenges;

« Interdisciplinarity of language activities — mixing students of different majors and fields of study for a
more meaningful exchange of information and experience;

* Heterogeneity of study groups - mixing students with different background, motivation and performance
levels;

* Consistency and continuity of learning tasks and projects - in particular, the ability to continue the
research and/or discussion of the same topic and issues for more than one year of study;

» Using flipped classroom (using Kahoot, google classroom) instructional strategy in order to promote
students’ autonomy, responsibility, self-organization and mutual support;

* Creating a supportive and friendly environment in order to compensate for the stress caused by new
challenges.

The course included such communication-enhancing activities as role plays, group discussions, round
tables, debates, research projects and conferences, which are becoming increasingly popular in
Uzbekistan EFL classrooms, and unconventional activities such as digital storytelling, filmmaking,
dramatization, student contests and foreign language portfolio building. Solving tests in hemis.uz and
Kahoot.com.

The research design included general scientific methods and methods of empirical research, including
observation, questionnaire surveys, unstructured interviews, content analysis for processing the obtained
data and statistical analysis. Surveys relevant to the study aims and research questions were conducted in
both the study group (SG) and the control group (CG) before and after the experimental EFL course.
Students assigned to the control group went through conventional textbook-based teaching and learning
process, with the teachers using some additional audio and video materials. Final assessment in the
control group was performed by the same person who did the teaching. The teaching and learning process
in the study group was organized and conducted according to the set of principles listed above, using a
wide range of learning activities. Final assessment in the study group was carried out through an
interdisciplinary student conference by a panel of teachers practically unfamiliar with and to the students,
with some elements of peer assessment.

Both the study and the control group included 200 students each, with a total number of 204 participants
(200 students and 4 teachers). For validity and reliability, students were chosen to meet the following
eligibility criteria: (1) age range from 18 to 22 years (one age group), (2) scoring only “excellent” and
“good” grades (A and B equivalents) in English at school and during the pre-study institute semesters.
Before the students started their studies, we conducted surveys in both groups in order to evaluate their
need to use English in real life, to identify possible circumstances where the students of pharmaceutical
non-linguistic majors could communicate in English, to evaluate the study participants’ motivation for
learning a foreign language, and to reveal problems or barriers hindering the learning process.
Subsequently, a longitudinal study was conducted from 2021 to 2023, which included two-year teaching
and learning periods (the number of students enrolled in the study totaled 200 after the end of these four
semesters). At the end of each period, the same survey was handed to the students from the study group
and the control group. The results of the pre-study and post-study surveys were analyzed and compared.
Research findings

The first research question was addressed in a pre-study survey, aimed at discovering whether the study
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participants felt the genuine need to use English outside the classroom.

It contained the question “What will you need your English communication skills for?”” and the following
answer options: for further studies (including studying abroad), for professional purposes, for tourism
and travelling.

The need to use English and spheres where it can be used —
pre-study survey in SG and CG (%)

For professional purposes 28 33
F i 4
or academic purposes 1
. . 63
For tourism and travelling 71
0 20 40 60 80
mSG mCG

Figure 1. The need to use English and spheres where it can be used — pre-study survey in the study group
and the control group (%)

The results of the pre-study survey (Figure 1) showed that the majority of the respondents (64% in the
study group and 65% in the control group) saw English only as the language of travel and were not going
to use it either for continuing their education or building a career. Thus, it can be assumed that without
strong need to speak English and determination to use it in the future, EFL learning is supported merely
by extrinsic motivation. The pre-study survey revealed that the initial level of the need to speak English
and the priority of the English skills application were approximately the same in both groups.

Following the experimental EFL course we conducted a post-study survey in order to evaluate the impact
of the suggested EFL teaching and learning system on the student’s motivation and English
communication need. The post-study survey contained the same question and the same answer options.
Figure 2. The need to use English and spheres where it can be used —post-study survey in the study group

The need to use English and spheres where it can be used —
post-study survey in SG and CG (%)
For professional purposes 30 41
For academic purposes 6 10
For tourism and travelling =&
64
0 20 40 60 80
mSG mCG
. . . LABORATORIUM
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and the control group (%)

The results of the post-study survey (Figure 2) in the control group were practically identical to the results
of the pre-study survey (63%), while in the study group more students said that they would need English
for academic or professional purposes and fewer students picked tourism and travelling as the sphere of
their English skills application. Thus, we see quantitative and qualitative changes in the students’ need to
use a foreign language before and after the experimental EFL course. The number of students who said
that they would use English for further studies increased by 8%, the number of students who would need
English for a successful career increased by 21%, and the number of students who saw English only as
the language of tourism decreased by 23%. Among others, the respondents provided the following typical
answers: “I will need English both for my future profession as a pharmacist and for everyday life”, T will
need English in the future, because it gives me more opportunities for personal fulfilment and career
pharmaceutical development,” “I will definitely need English, when I will apply for a job.” Some
respondents gave more detailed answers: “I mainly need English for educational and professional
purposes; it extends the boundaries and gives people more opportunities. English is also very useful for
travelling. | would like to visit many countries, but it never really works without being able to
communicate in English. During my previous trips abroad, | had a lot of confusing situations and
misunderstandings — and I wouldn’t want to get into such troubles again;” “Final exam in hemis.uz, and
an interdisciplinary conference is a great impetus for mastering my English skills. | believed in myself
and realized that I can acquire a necessary level of English proficiency and take my tests as like IELTS,
CEFR, TOEFL, iTEP and so on. The learning process was not easy — it caused some stress and insecurity,
but eventually I got over it;” “I used to think that the level of my English is too low for more complex
tasks, but then I started making some progress — I learnt not to be afraid of speaking a foreign language
in public, and now | want to continue mastering my English skills.”

Another important aspect addressed by this empirical research was to identify the students’ level of
foreign language communication anxiety. For this purpose, another survey was conducted before and
after the experimental EFL course. The participants were asked the following question: Do you feel
anxious when you need to speak English a) in class, b) with bilingual people you know, ¢) with bilingual
strangers.

Foreign language communication anxiety -
pre-study and post-study surveys in SG and CG (%)

SG (pre-stud 70
(p y) .
43
SG (post-stud 26
(p y) .
71
CG (pre-stud 69
(p y) s
63
CG (post-stud
(p y) 54
0 10 20 30 40 50 60 70 80
Unfamiliar bilinguals | Familiar bilinguals M In EFL classroom

Figure 3. Foreign language communication anxiety - pre-study and post-study surveys in the study group
and the control group (%)
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The pre-study survey results (see Figure 3) show that initially students from both the study group and the
control group admitted they had foreign language communication anxiety in classroom (67% and 68%,
respectively). The post-study survey showed significant improvement in the study group in comparison
with the control group — the number of students feeling anxious about speaking English in classroom
decreased by 51% in the study group and only by 14% in the control group.

As for the communication with bilinguals, the analysis of the responses gave the following results: 70%
of the students from the study group and 69% of the students from the control group said that they would
feel anxious if they needed to speak with a familiar bilingual person. After the experimental EFL course,
the number of respondents admitting such anxiety decreased by 44% in the study group and by 32% in
the control group. Such significant improvement in the control group can be explained by the fact that
conventional EFL teaching and learning gave students new skills and competencies, thus increasing their
confidence. However, the better result from the study group suggests that mass uncontrolled improvement
of the level of students’ foreign language communication anxiety is unlikely. Similar results were
observed with regard to the anxiety caused by speaking with bilingual strangers. In the study group 60%
of students admitted such anxiety before the experimental EFL course, and 43% after the course, while
in the control group these percentages were 71% and 63%, respectively.

Finally, we asked the students from the study group and the control group to name the biggest barriers to
their successful learning of English, both at school and at the institute. After the majority of the
respondents (84%) identified “fear or anxiety” as the main hindering factor, they were given several
additional open-ended and closed-ended questions specifically concerning the issue of language anxiety
and its reasons. The results are presented on the Figure 4 below. When asked whether they felt anxious
talking to a native English speaker (NES) or another bilingual person who does not know Uzbekistan,
71% of respondents answered affirmatively. Among the reasons for such anxiety were the lack of
vocabulary and common topics, as well as agitation and nervousness (35%). More than 68% of students
also admitted being anxious when speaking in classroom, mainly due to the fear of being unjustly or
unreasonably corrected and the fear of disappointing the teacher. Within this group, 23% of students
explained their language anxiety by the fear of their teachers who made inappropriate remarks when
correcting their mistakes or oriented the teaching process towards stronger students, ignoring those who
lagged behind. Such attitude created psychological barriers for lower-performing students.

Reasons for foreign language communication anxiety (%)

Lack of vocabulary and common topics — 35

Fear of teacher's remarks, corrections or focus _ 53
on stronger students

AnXiety about talklng with a NES or another _ 71

bilinual who does not know Russian

Fear of unreasonable error correction or fear of 63
disappointing a teacher _

Figure 4. The reasons for foreign language communication anxiety (%)
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We believe that such results can be partly explained by the specific assessment approach towards
communication skills developed by bilingual non-linguistic students in an artificial EFL learning
environment. Natural language environment is relatively tolerant to errors, especially if they do not hinder
communication, while EFL classrooms are mainly focused on teaching standard language and eliminating
errors. In Uzbekistan, for example, foreign language progress of non-linguistic pharmaceutical institute
students is usually guided and evaluated by the same teacher outside the natural language environment
without considering the variability of the current language norms. This leads to an over-focus on
eliminating speech errors or hypercorrection.

In summary, the analysis and comparison of the pre-study and post-study results showed that
experimental EFL teaching and learning significantly increased the need to speak English in the students
from the study group. These students also expressed more interest in using English for academic or
professional purposes and had lower foreign language communication anxiety in comparison with the
control group.

Conclusion and discussion

The results of the pre-study surveys suggest that Uzbekistan’s institute students of pharmaceutical
nonlinguistic majors, who learn English in an artificial bilingual environment, lack integrative intrinsic
motivation to speak a foreign language. Another factor hindering pharmaceutical students’ EFL learning
is foreign language communication anxiety, mainly caused by the anticipation of being evaluated or
judged by a non-native English teacher. Artificial bilingual learning context can increase psychological
dependence on the teacher’s opinion and assessment, and therefore create strong barriers to effective
communication. Conventional pharmaceutical institute EFL teaching in Uzbekistan is still largely
textbook-based and teacher-centered,; it often reduces learners’ communication to the interaction with a
limited number of peers within one learning group mentored by one teacher. However, the results of this
empirical study give reason to believe that systematic EFL teaching and learning process with strong
focus on developing profession-specific English communication skills, expanding the scope of
challenging activities, building new contacts and social ties among students, designing interdisciplinary
language activities, forming heterogeneous study groups, and ensuring continuity of learning tasks and
projects will lead to more natural foreign language acquisition, boost students confidence, increase the
perceived usefulness of EFL learning and reduce communication barriers.

The demand for mass EFL teaching of pharmaceutical non-linguistic institute students who lack intrinsic
motivation in artificial bilingual classrooms is one of the pressures on Uzbekistan educators, especially
practicing teachers. While positive reward and positive feedback are claimed to be effective motivation
enhancers, there seems to be a certain contradiction in the idea that external rewards, which create an
external locus of control, are the key to intrinsic motivation driven by inner motivational resources.
Therefore, we need to be careful not to overemphasize rewarding importance, because there is always a
risk of developing reward-dependence. Refocusing our efforts on challenging students and increasing
perceived usefulness of EFL learning seems a promising strategy for making students feel more
autonomous for their actions, and therefore more interested and motivated.

During this empirical study, the authors made an important additional observation that challenging
students does not preclude the necessity of creating a friendly teaching and learning atmosphere. When
students expand the scope of tasks performed and competencies used in their EFL classrooms, or when
they are challenged with getting their messages through to wider audiences using a non-native language,
they step outside their comfort zone. This needs to be compensated by a strong sense of support from
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teachers and peers. The scholars claimed that willingness to communicate, as well as autonomous
communication planning and decision-making are the key drivers of what she called “communication
initiative”, which can be perceived as the manifestation of intrinsic motivation for the English language
communication. So, creating a healthy and supportive environment is crucial for intrinsically motivated
communication behavior.

In the future, the authors are planning to continue their research of the social and psychological factors
associated with intrinsic motivation, and apply the tested principles to larger and more heterogeneous
populations of students, moving from interdepartmental to inter-institute model of collaboration and
bilingual communication.

References

1. Guntzvillerl, L. M., Yale, R. N., & Jensen, J. D. (2016). Foreign language communication anxiety
outside of a classroom: scale validation and curvilinear relationship with foreign language use.
Journal of Cross-Cultural Psychology

2. Xalmurzayevna, Y. S., Eshmanov, G., & Zairjanovich, Y. S. (2021). CEKLIA XVIII. ®UJIOJIOI'TA
TA XYPHAJIICTUKA. TPA}II/IHIPIHI TA IHHOBALIII7IHI IaAXoa1M 10 HAYKOBHUX
JIOCJIIJDKEHD, 122.

3. XALMURZAYEVNA, Y. S., & ZAIRJANOVICH, Y. S. (2020, June). PRAGMATIC ANALYSIS
OF WRITTEN ADVERTISEMENTS FROM UZBEK NEWSPAPERS AND MAGAZINES. In
Archive of Conferences (Vol. 1, No. 1, pp. 21-24).

4. Yuldashev, S. Z. (2021). MERITS AND DEMERITS OF ONLINE EDUCATION IN TRAINING
COURSES (ENGLISH LANGUAGE TEACHER’S COURSE). Academic research in educational
sciences, 2(CSPI conference 2), 546-553.

5. XALMURZAYEVNA, Y. S, & ZAIRJANOVICH, Y. S. (2021, January). MODERN
TECHNIQUES IN TEACHING LISTENING. In Archive of Conferences (pp. 3-4).

6. Yuldasheva, S., Eshmanov, G. A., Yuldashev, S., & Xidirova, M. (2021). TEACHING
VOCABULARY-THE BASIS FOR FORMING FOUR MAIN SKILLS (LISTENING, SPEAKING,
READING AND WRITING). Marepianu kondepenmii MITH/I.

7. Karimovich, S. S., Khalmurzayevna, Y. S., & Zairjanovich, Y. S. (2022, September). THE
EFFECTIVENESS OF GAME-BASED LEARNING FOR TEACHING ENGLISH TO IPER (THE
INSTITUTE OF PHARMACEUTICAL EDUCATION AND RESEARCH) PHARMACY
STUDENTS. In INTERNATIONAL SCIENTIFIC CONFERENCE" INNOVATIVE TRENDS IN
SCIENCE, PRACTICE AND EDUCATION" (Vol. 1, No. 1, pp. 20-32).

8. Xalmurzayevna, Y. S., Karimovich, S. S., & Zairjanovich, Y. S. (2021, April). HYBRID
TEACHING STRATEGIES TO OPTIMIZE LEARNING SPACES. In Archive of Conferences
(Vol. 19, No. 1, pp. 5-7).

9. Xalmurzayevna, Y. S., Karimovich, S. S., Zairjanovich, Y. S., & Qizi, X. M. 1. (2021, June).
IMPORTANCE OF ONLINE ASSESSMENT IN THE E-LEARNING PROCESS. In Archive of
Conferences (Vol. 27, No. 1, pp. 16-17).

10. Xalmurzayevna, Y. S., Karimovich, S. S., Zairjanovich, Y. S., & Qizi, X. M. |I. (2021, June). THE
EFFECTIVENESS OF QUIZLET APPLICATION TOWARDS STUDENTS’MOTIVATION IN
LEARNING VOCABULARY. In Archive of Conferences (Vol. 26, No. 1, pp. 16-18).

11. Xalmurzayevna, Y. S., Eshmanov, G., Zairjanovich, Y. S., & Qizi, X. M. 1. (2021). THE USAGE

Kielce: Laboratorium Wiedzy Artur Borcuch %% WIEDZY

Artur Borcuch

Copyright © 2023 All rights reserved International Journal for Gospodarka i
Innowacje This work licensed under a Creative Commons Attribution 4.0



International Journal of Economy and Innovation | Volume 41 | Gospodarka i Innowacje

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

OF GROUP WORK IN TEACHING ENGLISH TO PRIMARY SCHOOL LEARNERS.
Conferencious Online, 86-88.

YULDASHEYV, S. Z., &« YULDASHEVA, S. X. (2022). LEARNERS’ATTITUDES IN LEARNING
ENGLISH FOR TOURISM USING GOOGLE CLASSROOM IN TASHKENT TOURISM
COLLAGE. Development and innovations in science, 1(1), 93-100.

Zairjanovich, Y. S., & Xalmurzayevna, Y. S. (2022, February). TEACHING ENGLISH FOR
TOURISM STUDENTS (ESP AND E-LEARNING). In Archive of Conferences (pp. 8-10).
Xalmurzayevna, Y. S., Karimovich, S. S., Zairjanovich, Y. S., & Qizi, X. M. I. (2021, June).
HYBRID TEACHING AND LEARNING TIPS FOR Teachers. In Archive of Conferences (Vol. 28,
No. 1, pp. 12-14).

Mahamadali Turdaliyevich Toshxonov, Sherzod Zairjanovich Yuldashev. (2022, October)
THEORETICAL AND PRACTICAL ISSUES OF TEACHING FOREIGN LANGUAGES IN
INSTITUTE OF PHARMACEUTICAL EDUCATION AND RESEARCH. INTERNATIONAL
SCIENTIFIC AND PRACTICAL CONFERENCE "THE TIME OF SCIENTIFIC PROGRESS
Shakabil Karimovich Shayakubov, Saodat Khalmurzayevna Yuldasheva, Sherzod Zairjanovich
Yuldashev, Dilnoza Anvarovna Akhmedova. (2022, 5 November) THE ROLE OF ASSESSMENT
ON ENGLISH FOR THE INSTITUTE OF PHARMACEUTICAL EDUCATION AND
RESEARCH. INTERNATIONAL SCIENTIFIC CONFERENCE" INNOVATIVE TRENDS IN
SCIENCE, PRACTICE AND EDUCATION"

Saodat Khalmurzayevna Yuldasheva, Mahamadali Turdaliyevich Toshxonov, Sherzod Zairjanovich
Yuldashev. (2022, 3 January) USING MOBILE APPS FOR TEACHING ESL&EFL IN HIGHER
EDUCATION INSTITUTIONS. Vol. 2 No. 8 (2023): YOUTH, SCIENCE, EDUCATION:
TOPICAL ISSUES, ACHIEVEMENTS AND INNOVATIONS

Khalmurzayevna, Y. S., Nuritdinovich, F. S., & Karimovich, S. S. (2023). RISK ASSESSMENT OF
THE INTERNAL CONTROL SYSTEM AND THE APPLICATION OF AUDITING
PROCEDURES IN AUDIT OF ENVIRONMENTAL COSTS. International Journal Of
Management And Economics Fundamental, 3(05), 15-27.

Yuldasheva Saodat Khalmurzayevna, Ganiev Shakhriddin Vakhidovich, Yuldashev Sherzod
Zairjanovich (2023/6/9). 21st Century Modern English Teacher’s Professional Competences. Best
Journal of Innovation in Science, Research and Development, 8-13

Yuldasheva Saodat Khalmurzayevna, Yuldashev Sherzod Zairjanovich (2023/9/20) The Perspectives
of English Teachers' Pedagogic Competence In Teaching English Through Online and Offline Tools.
American Journal of Language, Literacy and Learning in STEM Education (2993-2769), 111-121
Ismailov Kamolatdin Kurultaevich, Yuldashev Sherzod Zairjanovich, Sadikova Dildor
Abdullayevna, Talipov Begzod Botirovich, Taryanikova Marina Anatolievna (2023/10/23).
Specifics Of Teaching Foreign Language Speaking To Students At A Non-Linguistic Institute (Iper)
In The Distance Learning Format. Best Journal of Innovation in Science, Research and Development,
549-559

Alisherovna R. N. FUNCTIONAL ANALYSIS OF TEXTS IN ENGLISH AND UZBEKI //Galaxy
International Interdisciplinary Research Journal. —2023. — T. 11. — Ne. 1. — C. 185-187.

Kielce: Laboratorium Wiedzy Artur Borcuch %% WIEDZY

Artur Borcuch

Copyright © 2023 All rights reserved International Journal for Gospodarka i
Innowacje This work licensed under a Creative Commons Attribution 4.0



